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Abstract 

This article examines how contemporary education systems conceptualize, embed, and assess values in 

schooling. Drawing on interdisciplinary scholarship from moral psychology, philosophy of education, 

comparative education, and curriculum studies, it analyses the dominant approaches—values inculcation, 

values clarification, character education, social and emotional learning (SEL), citizenship education, and 

ethics education—alongside the often-overlooked influence of the hidden curriculum and school culture. 

The paper maps tensions between academic accountability regimes and holistic aims, explores how 

pluralism and digital media complicate consensus on normative ends, and synthesizes insights from 

illustrative systems (e.g., Finland, India, Singapore, the UK, and Japan). It proposes an integrative 

framework —the Values-in-Education Ecology (VEE)—that aligns policy, curriculum, pedagogy, 

assessment, and school climate, emphasizing culturally responsive, dialogic, and practice-anchored value 

formation. The paper concludes with design principles and a research agenda for measuring value 

development without reducing it to narrow metrics, positioning values not as an add-on but as constitutive 

of quality education. 

Keywords: values education; character education; SEL; moral development; curriculum; assessment; 

comparative education; policy analysis; hidden curriculum 

 

1. Introduction 

Education systems are frequently tasked with forming not only knowledgeable but also ethical, empathetic, 

and responsible citizens. Across policy documents and school-level initiatives, references to values—

respect, responsibility, integrity, justice, empathy, democratic participation, environmental stewardship—

abound. Yet the operationalization of values in schools is uneven. Accountability pressures prioritize 

testable outcomes, while value formation is difficult to standardize and measure. In diverse societies, 

moreover, disagreements about which values to prioritize and how to teach them complicate consensus. 

This article offers an analytical study of prevailing approaches to values within contemporary education 

systems. It synthesizes key theories, maps policy trends, examines system-level and school-level practices, 

and proposes an integrative framework to guide design and evaluation. Rather than treating values as a 

discrete subject, we explore their embedding across curriculum, pedagogy, assessment, and institutional 

culture. 
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Purpose and contribution. The paper contributes (a) a structured typology of approaches to values; (b) a 

critical analysis of enabling and constraining system factors; (c) a pragmatic, ecology-based framework 

(VEE) for policy and practice; and (d) implications for assessment and future research. 

 

2. Conceptual and Theoretical Background 

2.1 What are “values” in education? 

Values are enduring beliefs about desirable modes of conduct or end states (e.g., honesty, fairness, care). In 

schooling, values operate at three levels: (1) declared values in policy and mission statements; (2) enacted 

values in curriculum, pedagogy, and assessment; and (3) experienced values in everyday interactions, 

rituals, and power relations. Misalignment across these levels is a common source of implementation failure. 

2.2 Theories informing values education 

• Moral development (e.g., Kohlberg): posits stage-like cognitive development with increasing moral 

reasoning complexity; instructional implications include dilemma discussions and just-community 

schools. 

• Ethics of care (Nodding’s): foregrounds relationality, attentiveness, and responsiveness; emphasizes 

caring teacher–student relationships and dialogic classrooms. 

• Virtue/character education (Aristotelian revival): emphasizes habituation of virtues through 

practice, modeling, and community norms. 

• Social and Emotional Learning (SEL): targets competencies such as self-awareness, self 

management, social awareness, relationship skills, and responsible decision-making. 

• Citizenship/democratic education: emphasizes rights, responsibilities, participation, and critical 

media literacy. 

• Critical pedagogy: interrogates power, inequality, and structural injustice; emphasizes agency and 

social transformation. 

2.3 The hidden curriculum 

Beyond formal syllabi, values are transmitted through routines, disciplinary practices, tracking, teacher 

expectations, and resource allocation. The hidden curriculum can either reinforce stated values (e.g., 

inclusion) or undercut them (e.g., zero-tolerance policies that disproportionally affect marginalized 

students). 

 

3. Typology of Prevailing Approaches 

We group contemporary practices into six overlapping clusters; systems often combine elements: 

1. Values inculcation: explicit teaching of value lists, mottos, pledges, and codes of conduct; often 

supported by ceremonies and campaigns. Strength: clarity. Limitation: risks superficial compliance. 

2. Values clarification: helps students articulate personal values through reflection and dialogue; 

respects pluralism. Limitation: can appear relativistic without shared norms. 
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3. Character/virtue education: focuses on virtues (e.g., honesty, perseverance) cultivated via 

modeling, practice, and recognition. Strength: practice-based. Limitation: may underplay structural 

ethics. 

4. SEL-infused curricula: integrates socio-emotional competencies across subjects; supported by 

teacher training and tiered supports. Strength: strong evidence base for climate and behavioral 

outcomes. Limitation: implementation fidelity varies; cultural transferability must be considered. 

5. Citizenship and ethics education: combines knowledge of institutions, rights, deliberation, 

community service, and media/digital literacy. Strength: links personal values to public life. 

Limitation: risks politicization. 

6. Whole-school culture programs: focus on climate, restorative practices, and student voice; aim to 

align adult culture with student experience. Strength: addresses hidden curriculum. Limitation: 

requires sustained leadership. 

 

4. Policy Landscape and Illustrative Cases 

Finland: Curriculum integrates transversal competencies (e.g., participation, care, sustainability) with 

teacher autonomy and trust-based accountability; values are embedded through phenomenon-based learning 

and student participation. 

India: Policy discourse (e.g., National Education Policy 2020) emphasizes value-based education, Indian 

knowledge systems, citizenship, and experiential learning; implementation varies across states and school 

types. 

Singapore: Values-in-Action (VIA) and Character & Citizenship Education (CCE) framework tie values to 

service, reflection, and national identity, supported by a coherent assessment and guidance system. 

United Kingdom (England): Personal, Social, Health and Economic (PSHE) education and the Spiritual, 

Moral, Social, and Cultural (SMSC) development requirements embed values into inspection frameworks; 

schools are accountable for British values (e.g., democracy, rule of law, tolerance). 

Japan: Moral education (dōtoku) is taught as a dedicated subject, integrated with homeroom guidance and 

community-based activities; emphasis on harmony, diligence, and respect, with recent moves to strengthen 

assessment guidance while avoiding high-stakes grading. 

These vignettes illustrate different balances among explicit instruction, experiential learning, and system 

accountability. They also show that cultural-historical contexts shape value priorities and pedagogies. 

 

5. Methodological Orientation for Analytical Study 

Given the heterogeneity of systems and the normative nature of “values,” this study adopts a mixedmethods 

analytical design combining: 

• Policy analysis: Document analysis of curriculum frameworks, policy texts, and inspection/ 

assessment guidelines. 
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• Curricular mapping: Coding of value-related learning outcomes and pedagogical guidance across 

subjects and stages. 

• School-level case synthesis: Thematic analysis of published case studies and program evaluations to 

identify recurrent mechanisms and conditions. 

• Stakeholder perspectives: Secondary synthesis of teacher/student/parent surveys where available. 

• Comparative lens: Cross-case comparison using a common coding scheme (e.g., value domains, 

pedagogical modes, assessment forms, and enabling conditions). 

5.1 Analytical categories and coding scheme 

• Value domains: ethical reasoning, civic participation, environmental stewardship, interpersonal 

virtues, intrapersonal virtues, cultural belonging, digital citizenship. 

• Pedagogical modes: explicit instruction, dialogic inquiry, service learning, project-based learning, 

restorative practices, extracurriculars, modeling/mentoring. 

• Assessment forms: performance tasks and portfolios, rubrics for reflection, observational checklists, 

student self/peer assessment, climate surveys, community artifacts. 

• Enablers/inhibitors: policy alignment, teacher preparation, time allocation, resources, parental/ 

community partnerships, accountability pressures, leadership stability. 

 

6. Findings: Systemic Patterns and Tensions 

6.1 Alignment is rare but decisive 

Systems with explicit value frameworks and coherent supports (teacher professional learning, materials, 

time, and formative assessment) show stronger embedding of values across subjects. Fragmentation— 

standalone assemblies without classroom integration—yields weak effects. 

6.2 Assessment paradox 

Attempts to quantify values often drift toward simplistic checklists or compliance metrics. Overemphasis 

on psychometric reliability can undermine authenticity; yet absence of assessment deprioritizes values in 

crowded curricula. Balanced, low-stakes, evidence-rich assessment (portfolios, projects, reflective writing) 

offers a middle path. 

6.3 Hidden curriculum overpowers the written curriculum 

Students’ lived experience—discipline practices, teacher-student relations, representation in materials, voice 

in decision-making—shapes values more powerfully than posters or slogans. Restorative and participatory 

practices consistently surface as high-leverage levers. 

6.4 Cultural responsiveness and pluralism 

Universal value lists risk cultural imperialism or superficiality. Effective systems localize values through 

community dialogue and culturally sustaining pedagogy while upholding rights-based baselines (dignity, 

non-discrimination, fairness). 
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6.5 Digital and media ecologies 

Digital platforms introduce new value terrains (privacy, attention, algorithmic bias, online civility). 

Integrating critical media literacy and digital citizenship across subjects is increasingly non-negotiable. 

6.6 Teacher agency and professional identity 

Values education is relational and context-sensitive; it relies on teachers’ judgment. Professional learning 

communities, coaching, and time for collaborative curriculum design are recurrent enablers. Scripted 

programs without teacher buy-in falter. 

 

7. The Values-in-Education Ecology (VEE) Framework 

The VEE framework conceptualizes values as emergent from the interaction of five interdependent layers: 

1. Policy & Governance: Clear, rights-aligned value aims; enabling policies that avoid high-stakes 

reductionism; inspection emphasizing climate and participation. 

2. Curriculum & Resources: Cross-curricular mapping of value outcomes; locally adapted modules; 

integration with disciplines (e.g., ethics in science; justice in history; sustainability in geography). 

3. Pedagogy & Assessment: Dialogic and experiential pedagogies; reflective practice; portfolios and 

performance tasks; student self/peer assessment; rubrics focusing on reasoning and action. 

4. School Culture & Community: Restorative discipline; inclusive councils; student leadership; 

culturally sustaining events; partnerships with families, NGOs, and civic bodies. 

5. Professional Learning & Support: Ongoing teacher development; mentoring; communities of 

practice; time, materials, and coaching; well-being supports for staff. 

Design principles. 

• Coherence over add-ons: Align initiatives with core teaching and learning. 

• Dialogic pluralism: Facilitate reasoned disagreement and perspective-taking. 

• Practice-anchored formation: Emphasize doing (projects, service, collaborative problem-solving) 

alongside knowing. 

• Low-stakes, evidence-rich assessment: Favor portfolios, exhibitions, and reflective artifacts. 

• Equity and inclusion as values-in-action: Address bias, representation, and access. 

• Digital citizenship by design: Embed critical media and AI literacy. 

 

8. Implications for Assessment 

• Portfolio-based evaluation: Curate multi-year evidence (projects, reflections, feedback, community 

artifacts) demonstrating growth in reasoning, empathy, and civic action. 

• Performance tasks: Ethical dilemma analyses, deliberative dialogues, community investigations, 

and public products (policy briefs, campaigns, exhibitions). 

• Climate and belonging measures: Use validated, low-stakes surveys to inform improvement cycles; 

triangulate with qualitative evidence. 
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• Narrative feedback over grades: Descriptive feedback and student conferences better support moral 

agency than numeric scores. 

• Guardrails: Avoid high-stakes certification of “character”; ensure privacy and prevent profiling. 

 

9. Practical Recommendations 

1. Adopt a concise, locally co-created value charter that names core values and shows how they 

appear in daily practices. 

2. Build time for dialogic pedagogy (e.g., weekly advisory, circle time, debate clubs) and integrate 

ethical inquiry in subject lessons. 

3. Institutionalize restorative practices to address harm, repair relationships, and model justice-

inaction. 

4. Develop teacher capacity via coaching, case discussions, and co-planning templates for integrating 

values. 

5. Use portfolio assessment with student-led conferences and exhibitions. 

6. Partner with communities through service learning and civic projects linked to curriculum. 

7. Embed digital citizenship and media literacy across grade bands. 

8. Monitor school climate and belonging with participatory data cycles and student voice. 

 

10. Limitations and Future Research 

This analytical study synthesizes literature and policy exemplars rather than reporting primary empirical 

data. Future work should include longitudinal mixed-methods research tracking value development and 

linking school-level practices to civic and life outcomes. Cross-cultural validation of assessment tools and 

ethical safeguards for data use warrant close attention. 

 

11. Conclusion 

Values are not peripheral to education; they are constitutive of its purposes and everyday practices. Systems 

that treat values as a coherent ecology—aligning policy, curriculum, pedagogy, assessment, culture, and 

professional learning—are better positioned to cultivate ethical, caring, and engaged citizens. The proposed 

VEE framework offers practical guidance for building such coherence while honoring pluralism and 

avoiding reductive metrics. The task ahead is to design for depth, dialog, and dignity, ensuring that the 

values proclaimed in policy are lived in classrooms and corridors. 
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Appendices 

Appendix A: Example Coding Rubric for Ethical Reasoning 

• Emerging: Identifies stakeholders and rules; minimal consideration of consequences; limited 

empathy. 

• Developing: Articulates competing values; considers consequences for multiple stakeholders; cites 

reasons and evidence. 

• Proficient: Weighs principles, consequences, and care; anticipates counterarguments; proposes fair 

resolutions. 

• Advanced: Integrates rights-based and care-based reasoning; evaluates systemic implications; plans 

feasible, ethical actions. 

Appendix B: Sample Portfolio Artifacts 

• Reflective journal on a community service project 

• Policy brief on school waste reduction 

• Recorded deliberation on a contemporary ethical issue 

• Peer feedback and self-assessment with evidence 

Appendix C: School Climate Indicators (Illustrative) 

• Sense of belonging, student voice, fairness of rules, teacher care 

• Incidents of exclusionary discipline and use of restorative conferences 

• Participation rates in service learning and student government 

• Parent/community partnership activities and feedback 


