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This study investigates the influence of socio-economic and psychological status on the academic
performance of higher secondary school students in Manipur. A total of 360 students from 12 higher
secondary schools in Imphal East District were selected through simple random sampling to participate
in a survey conducted during the 2024-25 academic year. The study aims to: (1) examine the relationship
between socio-economic status and academic performance, and (2) assess the impact of psychological
factors, including motivation, self-esteem, and mental health, on academic performance. Data were
collected using the Socio-economic Status Scale developed by Kuppuswamy (1981), the Academic
Motivation Scale (AMS-HS 28) by Vallerand et al. (1989), Rosenberg’s Self-Esteem Scale (RSE)
developed by Rosenberg (1979), and Depression, Anxiety, and Stress Scale (DASS-21) developed by
Lovibond and Lovibond (1995). The data collection and test administration occurred from January to
May 2024, following ethical guidelines and obtaining written consent from participants and schools.
Using Pearson Product-Moment Correlation and IBM SPSS Statistics Version 22 for data analysis, the
findings indicate that higher socio-economic status scores are significantly associated with better
academic performance. Additionally, higher levels of academic motivation, self-esteem, and mental
health are all positively correlated with improved academic performance.
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1. INTRODUCTION

Academic performance, defined as the measurable outcomes of students in educational contexts
(Krys et al., 2020) or their achievement levels on educational tasks and assessments (Tomasik et al.,
2019), is subject to a complex interplay of various factors, including socio-economic and psychological
variables. Socio-economic status (SES), which includes indicators such as parental education levels,
family income, occupation, and material and cultural resources, significantly impacts students' access to
educational resources and opportunities. Investigating these factors is critical for the development of
effective educational strategies and policies.

In Manipur, a state in north-eastern India characterized by a diverse socio-economic environment,
it is particularly pertinent to examine how SES influences academic performance. Existing literature
indicates that students from higher SES backgrounds generally exhibit superior academic performance,
attributable to better access to educational resources, more supportive home environments, and increased
parental involvement in education (Sirin, 2005; Jeynes, 2002; Duncan & Murnane, 2011; Bradley &
Corwyn, 2002).

In addition to socio-economic factors, psychological variables such as motivation, self-esteem,
and mental health are crucial determinants of academic success. Students exhibiting high motivation,
robust self-esteem, and stable mental health are typically better performers academically. Conversely,
those experiencing psychological difficulties such as stress, anxiety, or low self-esteem may face
significant challenges in their academic pursuits.

Despite the acknowledged impact of socio-economic and psychological factors on academic
performance, there is a paucity of research focusing specifically on these influences within the context of
higher secondary schools in Manipur. Addressing this gap is essential for the formulation of targeted
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educational interventions that support students from varying socio-economic backgrounds and address
psychological issues that may impede academic achievement.

1.1 Literature Review
Academic Performance and Its Influencing Factors

Academic performance is a multifaceted concept that encompasses both cognitive and non-
cognitive attributes, as well as socio-cultural contexts (Krys et al., 2020). It is often viewed as a
measurable indicator of learning gain and is crucial for educational institutions. Moreover, academic
performance is linked to long-term success; a significant increase in academic performance correlates
positively with thriving outcomes in young adulthood (Tomasik et al., 2019). The integration of advanced
technologies, such as feature-weighted support vector machines and artificial neural networks, has been
proposed to enhance the prediction of student performance, underscoring the role of technology in
educational research (Hagen & Solem, 2020).

Grit and Its Role in Academic Success

Grit, defined as the personality trait characterized by passion and perseverance for long-term
goals, has been identified as a predictor of academic success. This trait involves consistency of interests
and perseverance of effort, with research indicating that grit contributes to increased performance,
retention, and overall well-being (Schimschal et al., 2023; Okafor et al., 2022; Morell et al., 2021). Grit
buffers against stress and improves health outcomes, reflecting the complexity of factors influencing
academic performance (Liem, 2019).

Impact of Socio-Economic Status (SES) on Academic Performance

Socio-economic status (SES) is a significant determinant of students' academic performance.
Lower SES is associated with greater emotional distress before exams, which can negatively affect well -
being and academic outcomes (Rahal et al., 2022). Research highlights the interaction between SES,
working memory (WM), and academic self-concept (ASC), with lower SES, WM, and ASC correlating
with poorer academic performance (Chevalére et al., 2023). Family SES influences children's primary
school performance and persists across generations, emphasizing the importance of equity in educational
outcomes (Stumm et al., 2022). In India, class stratification and social status beyond economic factors
also impact academic achievement (John et al., 2020). Furthermore, low-SES students often exhibit lower
engagement levels, which mediate the relationship between SES and academic achievement, making
engagement a critical focus for improving educational outcomes (Tomaszewski et al., 2020).

Psychological Factors Influencing Academic Achievement

Psychological factors such as motivation, self-esteem, and mental health significantly affect
academic achievement. Intrinsic motivation and self-esteem are key predictors of academic success and
are mediated by cognitive abilities like verbal fluency and reasoning (Mammadov & Tozoglu, 2022).
Autonomy support from teachers and parents along with personality traits like conscientiousness and
openness impacted academic performance through their influence on autonomous motivation (Min et al.,
2022). Psychological well-being serves as a mediator between self-efficacy, affective commitment, and
academic achievement (Agnafors et al., 2021). Additionally, early intervention for mental health issues is
crucial as these issues have been linked to poor academic performance in childhood and adolescence,
highlighting the need for awareness and treatment to ensure equitable educational opportunities (Jeno et
al., 2021).

1.2 Research Objectives

1. Investigate the relationship between socio-economic status and academic performance among
students in higher secondary schools in Manipur.

2. Examine the impact of psychological factors, including motivation, self-esteem, and mental
health, on academic performance.
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1.3 Research hypotheses

1. There will be a positive correlation between socio-economic status and academic performance,
with higher SES being associated with better academic outcomes.

2. Higher levels of motivation will be positively correlated with higher academic performance
among students.

3. Students with higher self-esteem will demonstrate better academic performance compared to
students with lower self-esteem.

4. Better mental health (lower levels of depression, anxiety, and stress) will be associated with
higher academic performance among students.

2. MATERIALS AND METHODS

2.1 Participants

A total of 360 students from 12 higher secondary schools located within Imphal East District of
Manipur participated in this study. The participants were selected through a simple random sampling
technique from a total population of 3,500 students. The sample size was determined using Yamane’s
Formula (Yamane, 1967). Students who were unable to read and write in English were excluded from the
study. The participants' ages ranged from 16 to 18 years.

2.2 Tools

e Socio-Economic Status (SES): SES was measured using the Socio-Economic Status Scale
developed by Kuppuswamy (1981).

e Academic Motivation: The Academic Motivation Scale (AMS-HS 28) by Vallerand et al.
(1989), consisting of 28 items, was used to assess students' motivation levels.

e Self-Esteem: Rosenberg’s Self-Esteem Scale (RSE), a 10-item scale developed by Rosenberg
(1979), was employed to measure students' self-esteem.

e Mental Health: Students' mental health was assessed using the 21-item Depression, Anxiety, and
Stress Scale (DASS) developed by Lovibond and Lovibond (1995).

e Academic Performance: Academic performance was measured based on the percentages of
marks obtained by the students in the High School Leaving Certificate Examination (HSLCE)
conducted by the Board of Secondary Education Manipur (BOSEM) in 2023.

2.3 Data Collection and Analysis Protocols

Data collection and test administration began in early January 2024 and concluded in the last
week of May 2024. The process took place during regular school hours, following the written consent of
both the participants and the involved schools. All ethical guidelines were strictly followed. The data
were analyzed using IBM SPSS Statistics Version 22, and Pearson Product-Moment Correlation was
employed to evaluate the relationships among the variables.

3. RESULTS AND DISCUSSIONS
The impact of Socio-Economic Status on the academic performance

Table 1: The relationship between SESS Score and academic performance

Variables Mean Std. Dev. N r Sig.
SESS Scores 15.84 8.06 360 0.85" .038
Academic performance 7361 10.96 360

Note: *. Correlation is significant at the 0.05 level (2-tailed).
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Source: Computed from the field survey data

The analysis of the relationship between socio-economic status (SES) scores and academic
performance among the 360 higher secondary students in Imphal East District of Manipur yielded a
statistically significant correlation (r = 0.85, p = .038). This indicates a strong positive relationship,
suggesting that as SES scores increase, academic performance, measured by students' marks, tends to
improve as well. The mean SES score was 15.84 (SD = 8.06), while the mean academic performance
score was 73.61 (SD = 10.96). The significance level of .038 suggests that the observed correlation is
statistically significant at the 0.05 level.

The findings of this study align with existing literature that emphasizes the influence of socio-
economic status on academic achievement. Higher SES is often associated with access to better
educational resources, parental support, and a conducive learning environment, all of which contribute to
improved academic performance (Sirin, 2005). The strong correlation (r = 0.85) in this study suggests
that socio-economic factors are a substantial predictor of academic outcomes among students.

However, while the correlation is significant, it is essential to consider other variables that may
mediate or moderate this relationship. Factors such as motivation, self-esteem, mental health, and school
environment have also been shown to play critical roles in academic success (Voyer & Voyer, 2014).
Therefore, while SES is an important factor, it should be viewed in conjunction with these other
influences to gain a comprehensive understanding of academic performance.

Furthermore, the study’s context in Imphal East District, where socio-economic conditions may
be relatively homogeneous, could contribute to the strength of this relationship. In regions with diverse
socio-economic backgrounds, the relationship might manifest differently, indicating the need for further
research in varied settings to explore the complexity of these dynamics.

Overall, this study underscores the importance of addressing socio-economic disparities in
educational policy and practice to promote equitable academic outcomes for all students.

The impact of motivation on academic performance of students

Table 2: The impact of motivation on academic performance

Variables Mean Std. Dev. N r Sig.
Academic Motivation Scores 169.72 9.06 360 0.69" .000
Academic performance 73.61 10.96 360

Note: *. Correlation is significant at the 0.05 level (2-tailed).
Source: Computed from the field survey data

The analysis of the relationship between academic motivation and academic performance among
360 higher secondary students revealed a moderate positive correlation (r = 0.69, p < .001). This suggests
that higher levels of academic motivation are associated with better academic performance. The mean
academic motivation score was 169.72 (SD = 9.06), while the mean academic performance score was
73.61 (SD = 10.96). The correlation is statistically significant at the 0.05 level, with a p-value of .000,
indicating that the observed relationship is highly unlikely to be due to chance.

The moderate correlation (r = 0.69) between academic motivation and academic performance
underscores the important role that motivation plays in students' academic success. This finding aligns
with existing research that highlights motivation as a key factor in educational achievement (Deci &
Ryan, 2000; Robbins et al., 2004). Motivated students are more likely to engage actively with their
coursework, employ effective study strategies, and persist through academic challenges, all of which
contribute to higher academic performance.

The strength of the correlation (r = 0.69) indicates that while motivation significantly impacts
academic performance, other factors also play a role. These may include cognitive abilities, the quality of
instruction, and socio-economic factors (Pintrich & De Groot, 1990; Wigfield & Eccles, 2000). The
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significant p-value (< .001) further supports the robustness of the relationship, suggesting that motivation
is a reliable predictor of academic success in this sample.

Educational interventions aimed at enhancing students' intrinsic and extrinsic motivation, such as
setting achievable goals, providing meaningful feedback, and fostering a supportive learning
environment, could be effective strategies for improving academic outcomes (Ryan & Deci, 2000). Given
the moderate correlation, it is essential to consider a holistic approach that also addresses other
influencing factors to optimize student performance..

The impact of self-esteem on academic performance of the students

Table 3: The impact of self-esteem on academic performance

Variables Mean Std. Dev. N r Sig.
Self-esteemed Score 35.93 3.16 360 0.78" .000
Academic performance 73.61 10.96 360

Note: *. Correlation is significant at the 0.05 level (2-tailed).
Source: Computed from the field survey data

The analysis of the relationship between self-esteem and academic performance among 360
higher secondary students indicated a strong positive correlation (r = 0.78, p < .001). This suggests that
students with higher self-esteem tend to achieve better academic performance. The mean self-esteem
score was 35.93 (SD = 3.16), while the mean academic performance score was 73.61 (SD = 10.96). The
correlation is statistically significant at the 0.05 level, with a p-value of .000, meaning the likelihood of
this result occurring by chance is extremely low.

The strong correlation (r = 0.78) between self-esteem and academic performance highlights the
crucial role that self-esteem plays in students' educational outcomes. Self-esteem, which reflects an
individual's overall sense of self-worth and personal value, has been widely recognized as a key predictor
of academic success (Baumeister et al., 2003; Marsh & Craven, 2006). Students with high self-esteem are
more likely to set and pursue challenging academic goals, exhibit resilience in the face of difficulties, and
engage more deeply in learning activities, leading to higher academic achievement.

The significant positive relationship found in this study supports the notion that fostering self-
esteem in students can have a beneficial impact on their academic performance. Educational practices
that build students' confidence, provide positive reinforcement, and create a supportive learning
environment can enhance self-esteem and, consequently, improve academic outcomes (Hattie, 2012).

However, while the correlation is strong, it is important to recognize that self-esteem is just one of
many factors influencing academic performance. Other factors, such as motivation, cognitive abilities,
and socio-economic status, also contribute to students' academic success (Pintrich & De Groot, 1990).
Therefore, interventions aimed at improving academic performance should take a holistic approach that
addresses multiple aspects of students' development.

3.4 The impact of mental health on academic performance of the students

Table 4: The impact of mental health on academic performance

Variables Mean Std. Dev. | N r Sig.
Depression Score 8.41 3.85 360 0.68" .000
Anxiety Score 6.52 3.27 360 0.65* .000
Stress Score 13.20 5.20 360 0.61* .000
Overall Mental Health Score 28.13 4.11 360 0.65* .000
Academic performance 73.61 10.96 360

Note: *. Correlation is significant at the 0.05 level (2-tailed).
Source: Computed from the field survey data
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The analysis of the relationship between various aspects of mental health and academic
performance among 360 higher secondary students revealed significant negative correlations.
Specifically:

o Depression scores were moderately correlated with academic performance (r = 0.68, p < .001),
suggesting that higher levels of depression are associated with poorer academic performance.

e Anxiety scores also showed a moderate correlation with academic performance (r = 0.65, p <
.001), indicating that increased anxiety levels correspond to lower academic achievement.

o Stress scores were moderately correlated with academic performance (r = 0.61, p < .001),
implying that higher stress levels are linked to lower academic performance.

o The overall mental health score, which combines depression, anxiety, and stress, was moderately
correlated with academic performance (r = 0.65, p < .001). This indicates that poorer mental
health is associated with reduced academic success.

The mean scores for depression, anxiety, stress, and overall mental health were 8.41 (SD = 3.85),
6.52 (SD = 3.27), 13.20 (SD = 5.20), and 28.13 (SD = 4.11), respectively, with a mean academic
performance score of 73.61 (SD = 10.96). The significant correlations suggest that mental health issues
negatively impact students' academic performance.

The results demonstrate that mental health is a crucial factor influencing academic performance
among higher secondary students. The moderate negative correlations between depression, anxiety,
stress, and academic performance are consistent with existing literature, which highlights the detrimental
effects of mental health issues on students' educational outcomes (Eisenberg et al., 2009; Suldo et al.,
2011).

Depression, characterized by persistent feelings of sadness and loss of interest, can severely
impair students' ability to concentrate, complete assignments, and engage in classroom activities, leading
to lower academic achievement (Hammen, 2005). Similarly, anxiety, which often manifests as excessive
worry and fear, can disrupt students' cognitive processes and hinder their performance in exams and other
academic tasks (Beilock, 2008). Stress, which can result from academic pressures, personal issues, and
other life challenges, further exacerbates these negative effects by overwhelming students' coping
mechanisms (Lazarus & Folkman, 1984).

The overall mental health score's moderate correlation with academic performance underscores
the cumulative impact of these mental health issues. Addressing students' mental health through early
intervention, counselling, and supportive educational environments is essential for enhancing their
academic success. Schools and educators should prioritize mental health initiatives, such as mindfulness
programs, stress management workshops, and access to mental health professionals, to help students
manage their mental well-being and achieve better academic outcomes (Durlak et al., 2011).

4. CONCLUSION

In this study, we examined the interplay between socio-economic status, academic motivation,
self-esteem, mental health, and academic performance among higher secondary students in Imphal East
District, Manipur. The results highlight that academic motivation and self-esteem are strongly associated
with better academic achievement, while poorer mental health, including higher levels of depression,
anxiety, and stress, correlates with lower academic performance. These findings suggest that addressing
both psychological well-being and socio-economic factors is essential for improving academic outcomes.

However, there are some limitations to consider. The cross-sectional nature of the study means
we cannot determine causal relationships between the variables. The sample was restricted to a specific
region, which may limit the applicability of the results to other areas or populations. Self-report measures
for psychological variables may also introduce biases, and the exclusion of students who cannot read or
write English might have impacted the findings. Furthermore, the study focused on a limited range of
psychological and socio-economic factors, potentially overlooking other important influences like
cognitive abilities, school environment, and family support.
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Future research could address these limitations by exploring these relationships over a longer
period to better understand causation. Expanding the study to include diverse populations from different
regions and educational settings could enhance the generalizability of the findings. Incorporating both
qualitative and quantitative methods may provide a more comprehensive view of the factors affecting
academic performance. Additionally, examining other variables, such as cognitive abilities and parental
involvement, could offer further insights. Finally, developing and evaluating intervention programs
designed to improve students' psychological well-being and socio-economic conditions could help assess
their impact on academic performance. These approaches could contribute to a more thorough
understanding of the factors influencing academic success and inform effective educational policies and
practices.
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